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Abstract

In the literature of second and foreign language (L2) writing and L2 learner
autonomy, learners’ self-knowledge and emotional fluctuations induced in the
process of L2 writing have received little attention, and their potential impact on L2
learners’ academic engagement and learner autonomy has been underestimated and
under-researched. This study will adopt a positive psychology approach to integrate
positive emotions into the learning activities to examine learners’ self-knowledge
and emotions when they face a series of cognitive and/or affective challenges in the
process of writing, and explore how and to what extent, their self-knowledge and
emotions impact their motivation, problem-solving strategies, and learning
behaviors while they thrive to complete and take control of their writing tasks. The
participants were five 2nd-year English majors taking English writing courses in a
private university in central Taiwan. This study is a mixed study, but with a focus on
the qualitative analysis. A constructivist grounded theory approach will be adopted
to code and analyze the qualitative data collected from | & My Learning open-ended
survey, semi-structured interviews, teacher’s logs, teacher/peer feedback, and the
participants’ language learning history, written products, and weekly reflective
journals. Apart from these, the positivity ratio questionnaire and learner autonomy
survey was used. MAXQDA, a qualitative data analysis software program, and
SPSS, a quantitative data analysis software program, will be adopted for data
analysis. This study found an operational model of developing learner autonomy and
the four emergent themes: (1) positive learning activities; (2) enhanced self-
knowledge and self-efficacy; (3) praise, appreciation, and encouragement: nurturing




positive emotions in the learning environment; (4) the emergence of autonomous
learning behaviors. These findings shed light on the interrelationships among L2
learners’ self-knowledge, positive emotions, learning behaviors, and learner
autonomy. They also present some pedagogical implications and directions for
future research.
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Instruction:

First, please describe how you see yourself as a language learner, considering, for example, your
strengths, weaknesses, style preferences, habits, likes and dislikes, to help us get a sense of who you
are as a language learner.

Then write about your language learning history from the point where you first developed an
interest in English or started to learn English to the point where you are now. The focus is on your
English language learning experiences. Try to be as descriptive and detailed as possible about key
events or people who have been important to you, rather than just write a superficial chronology.

Finally, please write about your specific goals for this semester and your plans before and after the
graduation.

Naturally, you can add any other comments, observations, beliefs, or reflection on your Ianguage
learning development. You are free to use Chinese or English to write. =¥ @ * ¢ 2 & & <> w ¥
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