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1.2 3 #1822 p v (Research Motive and Purpose)

Storytelling has been proved to be one of many strategies to help English as a foreign
language (EFL) learners in a class when students would get up and speak without notes or
scripts because they are telling the class a story they already know. The power of stories has
been recognized by teachers and scholars from many different disciplines. The power of stories
is that it has an ability to connect with people on an emotional level. Stories also serve as the
catalyst for different purposes in everyday life and for readers of every age. For example, David
M. Armstrong’s Managing by Storying Around: A New Method of Leadership (Armstrong,
1992), offers his inspiring stories for readers in the field of management. Even though the
teaching of literature in the universities in Taiwan seems to have become much less significant,
works of literature provide a kind of blueprint of human society. (Lombardi, 2019) From the
epics of Homer to the plays of William Shakespeare, from Jane Austen to Markus Zusak
(author of The Book Thief, 2007), works of literature give insight and context to all walks of
societies in the world. For EFL college learners, it would be a win-win situation if we educators
to promote literature courses as chemical agents for storytelling in literature circle to improve
students’ lack of the abilities in independent thinking, problem solving, and social interactions
during their English language learning. Accordingly, the purpose of this study is to examine
how college EFL students in Taiwan could be awakened by the “storytelling in CDIO” project,
to the joy of reading, searching for personal meaning through group discussions, and eventually
telling the stories with confidence.

2. < f%ﬁ 3¢ (Literature Review)

Scripted Cooperation

A particular peer learning technique, scripted cooperation (O'Donnell, 1999; Zuber, 1992),
will be implemented in the literature discussion. Scripted cooperation, which reflects a
cognitive-elaboration perspective is a highly structured peer learning technique. The scripted
guides are presented and guided by the course instructor based on the topics and themes from
the textbooks or reading materials, The rationale for such a highly structured approach to peer
interaction implemented in college EFL literature courses stems in part from the “potential
pitfalls inherent in unstructured groups”, as O’Donnell (1999, p.179) pinpointed the drawbacks
of small group discussions.

Literary Identity to Promote Students’ Empathy

Identity is the qualities and attitudes a person or group of people has which will make them
different from other people and will identify who they are. Ryan & Anstey (2003) suggested
that all readers have an identity which is derived from their life experiences and which
provides them with resources as a reader. The readers may draw on different domains of their
identity to make meaning (p.11). Cope and Kalantzis (2000) identify these different domains or



identities collectively as Discourse Worlds, and suggest that students draw on two in particular

to make meaning, their Life World and their School-Based World. Figure 1 indicates that these
worlds overlap and inform one another.

Life World School-Based
World

Figure 1. Discourse Worlds in a reader’s identity

CDIO is an innovative framework for engineering education. In this study, it is an approach to
continuously strengthen knowledge and professional skills required by English major graduates.
This approach provides a platform for active and dynamic learning for EFL students.
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CDIO process Cycle in learning Environment
(Nor Hayati S., 2013)
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3. & 3 I 4% (Research Question)

The following two research questions are addressed:

1. How do college students reflect to the storytelling in CDIO from a reader’s perspectives?



2. What pedagogical implications does this study have?

4. 7 3 E it & 2 (Research Methodology)

The phenomenological study draws on different qualitative data to explore the pedagogical
integration of dialogues and communication into students’ storytelling performance with CDIO
framework in one core literature course: the teacher/researcher’s field notes and observation of
students’ group discussions, students’ notes/writing logs, and one-on-one interviews. This
qualitative phenomenological study contains rich and vivid description to elaborate students’
experiences.

5. %% ¥/ % = % (Teaching and Research Outcomes)

(1) % F e = %

There are five major stages to implement dialogues and communication strategies for EFL
learners in this study — text comprehension, inspiration from MOOC:s, note-taking strategies,
meaningful dialogues, and storytelling in CDIO presentation competition.

The flowchart in Fig. 3 would help us map the CDIO steps that occurred in the activity.



Meeting Agenda

Each group is asked to record their meeting details, including their work
distribution and brainstorming process during their discussion, so that their process
of C (Conceive) is shown.

Working Distribution

Each group is asked to record their distribution of work so as to make sure that
each member is responsible for a part in the project.

Mind Map

Getting information in and out of team members' brains, with a creative and logical
means of note-making that literally "maps out" different ideas.

Script and Storyboard

In this project, the students not only need to simply design as their adaptation from
what they have learned, they need to provide their own scripts. and take different
possibilities into consideration so that each product is unique.

Poster

The poster serves as an tool to make the whole project a more complete production.
The students need to also think how to attract the audiences with a poster, and to
show the main theme/tone of their work through their poster.

SWOT Analysis

Since this is a group work that requires cooperation, the students are asked to think
of not only their strength shown during the project, but also weakness, opportunity
and threat they faced in this project.

Group Assessment

The group assessment is required so as everyone can rate and express their
opinions toward their members according to everyone's contribution. There is a
rule to limit the distribution of rating to prevent unfair point scheme.

Product (E-Book, Board Game, Film, Comics, Teaching Plan)
The final outcome of students' project for presentation.

Fig. 3. Flowchart Summarizing the CDIO Activity

Storytelling is a unique way for students to develop an understanding, respect and
appreciation for other cultures, and can promote a positive attitude to people from different
lands, races and religions. This storytelling in CDIO project helped students in the following
learning modes:

Increase students’ willingness to communicate thoughts and feelings;
Encourage active participation;

Increase verbal proficiency in both English and Mandarin;

Use CDIO story frames to help students remember the key events;
Encourage cooperation between students;

Tell the story in his/her own words;

Enable students to empathize with unfamiliar people/places/situations;
Always remember to regain his/her style as a narrator.
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(source: adapted from https://www.teachingenglish.org.uk/)

Data Collection

* For a data source triangulation (Stake, 1995), various data would be gathered during the
entire research process --

» the researcher’s observation and field notes;

* the teaching assistant would keep a weekly teaching journal entries for interactions and
conversations among students themselves or among students and instructor, and collect
students’ notes/writing logs;

* to ensure sufficient experience with different literary works, credibility of the
participants’ responses to the interview questions, and honesty and trust between
participants and the researcher, the researcher would conduct the one-on-one interviews
from the 14th week to the 16th week in the fall and spring semesters.

Data Analysis

* The researcher would make good use of Nvivo 7.0, a software designed to help researchers
organize, analyze and find insights in unstructured or qualitative data for the data analysis
process.

* From the researcher’s previous experience, Nvivo can help researchers make sense of the
data, and can be used to ease the process of organizing, storing, retrieving , and analyzing
qualitative data in the research project.

For example, through coding, unstructured data can be coded at multiple “nodes”, and we
may move free nodes into “trees” where appropriate. And then organize trees based on the
conceptual relationships in order to find themes through thematic coding -
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The following are several core reflective notions after conducting the project. The
researcher was amazed to see the students’ outstanding performance in the youtube
platform even under the threat of COVID-19.

© Creativity -- With creative ideas among student participants, the researcher was amazed to
see that students’ YouTube presentations are highly beneficially integrated tool in
improving students’ communication skills in literature class;

© Positive Attitudes -- towards YouTube presentations;

© Relieving students’ learning anxiety -- allow them to foster their ideas freely, retain
attention for a long time and motivate the students to modify the contents in literature
learning;

© Interactions among peers -- asking students to comment on peers’ video or to give details,
discuss, pose questions and give answers with productive interactions among peers.

© Gamification -- ability to combine text literacy, transform them into unique, multi-
interactive, gamified, and graphical oral expression skills.

@) FLEV v 4

In general, with the Microsoft Teams on-line learning and under the threat of
COVID-19, these step-by-step and real-life discussions inspire students to pay close
attention to the literary works, develop new vocabulary, enhance their communication
skills, appreciate other’s points of view, and think critically. All participants in this study


https://www.teachingenglish.org.uk/

enjoy significant benefits. Most importantly, almost every student mentioned friendship as
the theme of their EFL learning here at FCU.

Jack Sun, one of the local students, mentioned that his experience in reading the
literary works seems to “reflect the turning point in my life.” These literary works in this
course reminds him of the times when he faced hard decisions and pondered what to do
next. “During my adolescent years, I had to get used to grow-ups world and make
important decisions”, said Jack. Jack also expressed his confusion regarding the English
classic cultural events. He said, “What confuses me most is how one man could create a
hatred for a nation, and yet a nation would do anything to save people from that hatred.”
The teacher/researcher asked one of the students to respond Jack’s confusion.

“No, we will never have chance to know the real reason. Maybe he is crazy.” Lilian
Yeh said.

“Lilian, do you mean that the author is asking we readers to judge the characters in
the story?” Jack asked.

“No, I think the author tries to show us the brighter side of humanity and encourages
us to try our best to do what we have to.”

Jack smiled and said: “Yes, we can always see the stars clearly in the darkness.”

One of the students from China, Jennifer Wang, asked: “When our friends are in need
no matter in trouble or more severe situation, can we act to help others unconditionally and
whole-heartedly?” What Jennifer mentioned is about her experience while working with
her team members in the final YouTube project. They did have conflicts and disagreements
in the beginning of conceiving their ideas, no matter in the aspects of literary works they
aimed at or the product they’d reach a consensus on a special board game as the
representative to express their ideology. And sometimes compromise is necessary
especially “working with people sometimes was meant to help ourselves.” Jennifer
continued to explain. “I wish I could do that too.” Jennifer concluded her discussions with
a relief.

Much of the work students do in this project depends on having a positive working
relationship with one another. Yes, having a good rapport with partners is important. Being
able to communicate effectively with team members helps students express the story-
telling successfully by answering questions, sharing information, and offering feedbacks.
Not to mention that effective communication can bring fun and energy to the learning
environment.

6. = 2 4 2 (Recommendations and Reflections)

Although it is time-consuming to follow students’ discussions, writing logs and
conducting one-on-one interviews, the results in this study were inspiring for both
instructor and learners. The following are several key points and challenges that the
researcher has to face in everyday classroom:

Challenges and Discussion on on-line learning under the threat of COVIO-19:
@ the stability of internet connection at students’ homes, the familiarity of software;
@ communication styles in on-line learning;
@ belief in on-line peer assessment;

@ the learners’ needs for individual evaluation comments from the researcher.



232 ?Je (References)
REFERECES

Armstrong, D. (1992). Managing by storying around: A mew method of leadership. New York:
Doubleday.

Cope, B., & Kalantzis, M. (Eds.). (2000). Multiliteracies. Literacy learning and the design of social
futures. London: Routledge.

Lee, L. (2016) A Report on MOOC:s at Feng Chia University.

Lombardi, E. (2019, September 2). What Literature Can Teach Us. Retrieved from
https://www.thoughtco.com/what-is-literature-740531

Mertler, C. A. (2006). Action research: Teachers as researchers in the classroom. Thousand Oaks:
Sage Publications.

Moustakas, C. (1994). Phenomenological resesarch methods. Thousand Oaks: Sage Publications.

O'Donnell, A. M. (1999). Structuring dyadic interaction through scripted cooperation. In
A.M.O'Donnell & A. King (Eds.), Cognitive perspectives on peer learning (pp. 179-196).
N.J.: Lawrence Erlbaum Associates Publishers.

Ryan, M., & Anstey, M. (2003). Identity and text: developing self-conscious readers. Australian
Journal of Language and Literacy, 26(1), 9-22.

Shakespeare on the page and in performance (2016, October 9™) Retrived from
https://www.edx.org/course/shakespeare-page-performance-wellesleyx-eng112x

Stake, R. E. (1995). The art of case study research. Thousand Oaks, CA: Sage.

Zuber, R. L. (1992). Cooperativei learning by fifth-grade students: The effects of scripted and
unscripted techniques. from University Microfilms No.AA192-31396

Saad, Nor Hayati, Retrieved on July 4™, 2021 from https://www.researchgate.net/figure/CDIO-
process-Cycle-in-learning-Environment-Nor-Hayati-S-2013_figl 280546694

Zusak, M. (2007). The Book Thief. New York: Alfred A, Knopf.

Z. % (Appendix) (%ﬁ‘)’} AZi® 10 F)

EENGER S Tl RS S R A LT NS (RN 3

A5 AL
E

R ) SR ETETHER Y

ZBRAZ USR-HUB 109 F2HABH EEERE/EHEER
AL | 2 RH B | PR
MRS 0963261218 * =+ 2 48| Iclee@fcu.edu.tw



https://www.edx.org/course/shakespeare-page-performance-wellesleyx-eng112x

P/ LA IR AR RN H A % |79

Ak

R [@Lﬂvgpﬁ (102 4 4t 1036 B #24gak  [J04%c¥ & f [Josthw = %
& RAYE D%&L* iDWﬁéﬁﬁﬁ.%ri*i@$FD%li BT I A E X

B P #(SDGS) (@10 > 2 T %[ 114w [J12d @i ¢ 24 [ 135 Fi7s

ip [J14/s 2 f6 [J15H# 2 & @lefrT &t 4R 1723

FAFE (D 5 37F) 0 iE 4R fRAR AL 28 TR SDGs

(7

Rt

2

bk,

FRE B EE N PR/ S B RN A TR ART
i %R )
~:F%@'Zm9311g23ﬂﬁﬂp—3.rggf\ailz%

LB EL ﬂ‘@F(‘;‘:‘HU % T ’]‘EU‘Z’.H’SS%{S%@)

Sk ey TERE L8208 2 FEIR
R B R AR L DR DA wAY

£ PR AMITRE R DA SELEFEINELEN LR
FLER oA g LS

J R AL ST EAIEAK T R

:E‘ ,
EAvir T AT
NEAP AN FIErREDES B -

flig s o e 2

. évéﬁ*/LmFF%g‘

g [T F RN A RAT S BAAE L g [ B 8

= A, AR EEAFTE T LT W EIEL I AN AE L TR B
dpeee ) (MingC, 225 2) 2 F4 P LIZEN 0 2L EAESF — 72 73R
Fangpd/a 2> talami B, {50042 R FRA Y IFER ¢ R
Poo B AR B S EAAMALEE
IR F
BHFRE S AR RaE > BAF L i Ea BV EDRATE 7 iR 0
4 apEa 2 R ?*é TELfEAR R T ERY A R E DS IR E e
X BARNEFE L cdhad AR EEY S [ Zaar-gRREed LYok
EO%?%%ﬁJ%i%@ﬁ%QWﬁﬁﬁ4’i?u&%%ﬂwﬁ%ﬁﬁo
AL ART R B E
L fapreb2 AP e SRR REEEY TRAAEE -
2. ettt kR E PP LM A F
B. thet b2 ke B AR S0 R A R
U iEIRA T MBI



ZHAKE USR-HUB 109 F2E KB EEERE/EHOETHRS

B
— ~ FHEEHKE(HE)

ARFHEEFANIXAR_ERWE Y T RE XL RAERE | XRLEREAERT T
REAREE | 5 BEHEOERBSALHEE R - BAE R - REG A BERKA%E s B4R
AEREREE  HERDESHR LT ACBBILARFAALNB R E » RILESE A
WX ERE -

B AL " EAMH, dBURAREY  RABARAFFA LA BRFFEHAAED
B HAANB RIS Bk BIE AR -

=~ SR E[SDGs ey HEME F A THEMA D SEMERZ KRR TREEE]
W ZED 8RBALRAL TN EAET R

IR A BRI & AR 8 A O o BB
ERHEHBERER  HERLEAELL
0 F AT ERES FENGA - REAL T ST TY VYN A
BB A T AL BB 0 3B B AR
S LB AL M b By EE o

10



3 ;n}-‘m\- ,\‘

-%'\:‘ , }1\,:»5‘3'33"7 '
°l’.’zﬁ"ﬁ"g§\a§
Lw g B

& -¢ﬁ

Ve S ‘Ri
@2 I A PR o

?ﬁﬁﬁzwlgm

i"’u.éﬂ—\‘a EE- S8
,4&%%%? KE 1
FEE 4 RIS A KRBT E o

FERFT NEENEGRF LT B FH

BB AREIREL e B R

pg-glru EAEL A ,__fgj\ﬂ WIS B Y]

SR LA TR G

2% S

FRAR > B bk iz t’r_rﬁf‘f’ﬁlé
§ T LEGE, R L T i M

1E'_rrj == Vi ﬁ"/f%’(?_,‘a”"%

N T
g3

2000 601 250 &5l o]
”‘@#imﬁéxw R
AE':’JJ/’|14'E:% ﬁ\m@ig

, %
/J‘ J\.ébﬁ'\%#w’ NN ’&_"’\ Wﬂ_;% B %
FiET R g AR - HWAQ
e LT AR & 1 B PoiiE

11




rrp r hmw y,

Uj M\

= g ]PE m%kb H- E) Hb s 1
E v”uﬁﬁ~éﬁ\ 7
?%k§$éi%ﬁii%°

12



