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Abstract

L2 learners interacting and cooperating with others in the learning environment has
been found crucial to generate empathy, and induce positive changes in learning
behaviors, motivation, affect, and learning abilities, which collectively promote
learner autonomy across time. However, in the field of English writing teaching and
research, studies exploring this issue in a formal classroom setting have been scarce.
This mixed study adopted a project-based approach to investigate whether and how
19 2"-year EFL writers develop empathy and learner autonomy over two semesters.
Eight research tools were adopted for data triangulation. Quantitative data analysis
showed no significant difference between the pre- and post-tests of empathy and
learner autonomy questionnaires. By iteratively cross-examining the qualitative data,
the results showed that the participants, constrained by their psychological statuses,
habits, and/or negative self-images, manifested several behavioral biases at the initial
stage of this study. The biases inhibited learners’ development of empathy and learner
autonomy. Through a variety of learning activities implemented across time, most
participants showed higher willingness and more positive emotions to help one
another. Amid and near the end of this study, they started to show more positive
learning behaviors and communication skills, which promoted individuals’
development of empathy and learner autonomy but to different degrees. This
phenomenon was found related to four factors: learners’ English writing competence,
willingness to communicate, learning attitudes, and levels of mutual familiarity.
Some pedagogical and theoretical implications are presented at the end of this study.
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RN

ffff4— : LEARNER AUTONOMY QUESTIONNAIRE # ¥ —"Ff pair¥
Name: ............. Age: ...l Sex:......... English Experience (year): ............

Direction: Please check the closest answer to the following questions according to your true
cases. Thank you very much for your help and patience.

5= Always True

4= Mostly True

3= Sometimes True
2= Rarely True

1= Never True

I usually set my own goal for each semester.

| use other English books and resources on my own will.

When | hear someone talking in English, I listen very carefully.

| want to talk in English with my family or friends.

| enjoy learning a grammatical point on my own.

While learning English, I like activities in which | can learn on my own.

| like trying new things while | am learning English.

oo bw(N| -

I am afraid that I won’t learn a topic if the teacher doesn’t explain it in the
English class.

9 | I learn better when the teacher explains something on the board.

10 | 1 use my own methods to learn vocabulary in English.

11| I feel confident when the teacher is beside me while | am learning English.

12| I can learn English only with the help of my teacher.

13 | My teacher always has to guide me in learning English.

14 | While learning English I would like my teacher to repeat grammatical rules.

15| I feel happy when my teacher explains very detail of English.

16 | In the future, I would like to continue learning English on my own/without a
teacher.

17 | In the English lesson I like projects where | can work with other students.

18 | I can learn the English grammar on my own/ without a teacher.

19 | If I cannot learn English in the classroom, I can learn working on my own.

20 | | like learning English words by looking them up in a dictionary.

21| I like my teacher to correct my errors when | make a mistake.

22 | | want the teacher to give us the words that we are to learn.

23 | I would like to use cassettes/ video/ CD’s in the foreign language, outside of
the classroom.

24 | In fact | like to listen and read in English outside of the classroom.

25 | 1 would like to select the materials for my foreign language lessons.

26 | I would like to share the responsibility of deciding what to do in the English
lesson.

27 | I know how I can learn English the best.

28 | If | haven't learnt something in my English lesson, | am responsible for it.

29 | I would like to choose the content of what is to be taught in the English
lesson.

30 | The teacher should give me regular tests.
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31 | I like English because I like to speak English.

32 | I know my weaknesses but I go for it.

33| I believe that I will reach a good level in the English language.

34 | Every time | have an assignment, the teacher should score or correct it.

35 | I think that I learn English better when | work on my own.

36 | My language learning success depends on what | do in classroom.

37 | | find it more useful to work with my friends than working on my own for the
English lesson.

38 | I do the English lesson activities only when my teacher is going to grade me.

39 | I have my own ways of testing how much I have learned.

40 | | can be a fluent English speaker in future.

41 | I try to understand the jokes and riddles of the foreign language.

42 | | also investigate the culture of the foreign language | am learning.

43 | | also investigate the idioms and sayings of the foreign language | am
learning.

44 | | ask people who have lived abroad about the lifestyles of the people living
there.

Source: Gholami, H. (2016). Self-assessment and learner autonomy. Theory and Practice in
Language Studies, 6(1), 46-51.
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Empathy Formative Questionnaire

Pleaze CHECK ONE rezponse that best describes you. Be honest, since the information will be uzed to help vou in
zchool and alzo help vou become more prepared for colleze and careers. There are no right or wrong answers!

Student ID Date
Not very Very
like me ® Jike me
1 2 4 5
1. I try to zee things from other people’s points of view. ] ] ] ] ]
2. When I don't understand someone's point of view, [ ask questions to leamn
. P o O O O O O
3. When I disagree with others, it's hard for me to understand their
perspective. [ [ [ [ [
4.1 consider people's circumstances when I'm tallring with them.
3.1 try to imagine how [ would feel in someone else’s siuation. ]
6. When someone is upset. I try to remember a time when [ felt the same way. | [] | [l [l |
7. When I'm reading a book or watching a movie, I think about how I would
react if [ was one of the characters. [ L L] L u
2. Sometimes T wonder what it would feel like to be in my parents' situation. ] ]
9. When a friend is upset, I try to show them that I understand how they feel L L] L]
10. 1 say things like "I can see why you feel that way." [l O ] O O
11. T've been known to say "You are wrong" when someone is shaning their
- ’ o O O O O O
opinicn.
12. When a friend or family member is zad, my actions let them kmow I
understand (like a hugz or 2 pat on the bacl). [ [ . . u
13. T say things like "Something lilee that happened to me once, I understand
how you feel " [ L L L [
14. T've told mry friends things like, "You shouldn't be upset about that" or
“Stop feeling that way.” O L
15. When I know one of my friends iz upset, I try to talk to them about it. ] ]

Gaumer Erickson, A 8. Soulmp, I H., Neonan, POAM., & MeGum, L. (20135). Empathy formative guestionnaire

[Measurement instrument]. Eetrieved from http:/wramw researcheollaboration org/oploads Empathn

estionnairelnfo pdf
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